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Abstract. The study relevance is stipulated by the lack of research in Ukrainian and foreign historiographical
science on the temporal visions and periodisation constructions of Ukrainian scholars who, from the 40s of the
19t century to the 80s of the 20" century, studied various aspects of the educational history, such as educational
policy, schooling system, educational movements, pedagogical ideas, educational figures' biographies, etc. The
article aims were to present the study results of domestic scholars’ views on the phenomenon of historical time
and to highlight the characteristic features of temporal constructions introduced into the study of educational
history. In the course of the study, the author used general scientific methods (abstraction, analysis and synthesis,
induction, deduction, classification, generalisation), interdisciplinary methods (contextual and interpretative, lexical
and semantic, logical and semantic, critical, structural and systemic) and special historical methods (historical
and genetic, historical and comparative, historical and systemic, periodisation, retrospective), which made it
possible to comprehensively, multidimensionally and representatively clarify the domestic researchers’ views on
the phenomenon of historical time and to identify the key approaches to the periodisation construction of the
past in works on educational history. The study revealed the following characteristic manifestations of temporal
constructions introduced by researchers into works on the educational history from the mid 19" to the end of
the 20t century: 1) the lack of clarity in the use of temporal nominations, which manifested itself not only in the
concepts identification of “period”, "era”, “stage”, but also in the unconstructive systematisation of these concepts;
2) linking the time periods of school development and pedagogical thought to political, economic and, to a
lesser extent, cultural and educational events; 3) the initial dominance of conventional periodisation approaches
(for example, the history division into centuries or the reigns of successive monarchs), after which the theoretical
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and conceptual principle based on the formation theory was established; 4) the belief of most scholars that time
intervals — periods, stages and epochs — actually existed in the past, and therefore the historian of education can
identify them in the research course and show them in a scientific narrative

Keywords: historical time; periodisation; educational history; narrative; Ukrainian historians

# Introduction

The historical narrative focus on demonstrating the past
has always relied on chronology in its diachronic and
synchronic versions. Undoubtedly, researchers in various
social life spheres, including education, build temporal
constructs based on the temporal visions existing in sci-
ence and their own understanding of temporality. At the
same time, they actively use different chronometric ter-
minology and seek to mount a periodisation framework
for the unfolding of historical processes in the educa-
tional sphere both at the macro level (educational his-
tory of certain countries, peoples/nations, civilisations)
and at the micro level (educational history in regions and
locuses, history of certain educational institutions, biog-
raphies of educational figures, teachers, and others).

It is worth noting that contemporary scholars contin-
ue to understand historical temporality as a phenome-
non. In particular, American and European scholars char-
acterise temporality in culture and nature through the
prism of global history based on interdisciplinary anal-
ysis (Ekstrom, & Bergwik, 2022). Different concepts of
temporality in the media history study are proposed by
the Finnish researcher Ju. Kortti (2022). Current trends in
the history of modern temporality are revealed by A. Fry-
xell (2019). F. Brodel's concept of the time multiplicity in
history is still being comprehended (Chakraborty, 2024).
In a recent article by J. Martin & K. Myers (2023) analy-
ses the problem of time and memory in the educational
history. The historiography of the educational history
of Central and Eastern Europe, and thus approaches to
the construction of chronological markers, is considered
in Yu. Gulczynska et al. (2023). Several researchers are
working to analyse the concepts of time in historical di-
dactics (Barsch & Hubner, 2023). Among contemporary
Ukrainian historians, O. Yas (2023) studies the problem
of historical time in history research in the most analyt-
ical way. His latest works, however, are devoted to the
temporal images of the Russian-Ukrainian war, which is
quite natural, given the civilisational challenges facing
Ukrainian science, including the historical one.

In general, we have to state that there is a lack of re-
search on temporal visions and periodisation construc-
tions in the works of Ukrainian scholars who studied the
educational history (schooling, pedagogy, biographies
of educational figures, etc.). It should be emphasised
that it is needed to analyse the works of those scholars
who lived on the territory of Ukraine during the specified
period of time. At the same time, of course, we should
rely on the boundaries of the Ukrainian historical and

geographical space through the prism of the current
political borders of Ukraine. In this case, the principle of
territoriality assumes paramount importance. Therefore,
it is necessary to analyse the texts of both ethnic Ukrain-
ians and some scholars who had a different national ori-
gin but lived in Ukraine for a long time (meaning teach-
ers of Kyiv higher education institutions of the second
half of the 19% — early 20" centuries, such as M. Volody-
myrskyi-Budanov, M. Petrov, and V. Rodnikov).

It should be noted that the works chosen for anal-
ysis are those that were published in a fairly wide
timeframe, from the mid 19" century, when the first
studies of the educational history by domestic authors
appeared, to the 80s of the 20™ century, when the Bol-
shevik version of Marxist theory was undermined and
began to be pushed out of historical science in Ukraine.
During this time, historical studies were influenced by
positivism, neo-romanticism, neo-Kantianism, and
Marxism. Such a broad historiographical background
creates opportunities for a more generalised character-
isation of the issue under study.

Consequently, the article purpose was to present the
study results of domestic researchers’ views (mid 19 —
80s of the 20" century) on the phenomenon of histor-
ical time and to highlight the characteristic features of
temporal constructions introduced into the studies of
educational history. The study objectives were to ana-
lyse the historiography and sources, define and apply
the methodology of scientific research, reveal the key
aspects of the temporal visions of Ukrainian researchers
who worked in educational history field, and find out the
periodisation and temporal constructions they compiled.

The contextual and interpretative method allowed
to establish the contexts of temporal visions formation
by Ukrainian educational historians and to interpret the
information contained in their narratives on the basis of
contextualisation. Lexical and semantic and logical and
semantic methods are needed to clarify the semantic
aspects of the historians’ language, which is full of meta-
phors and tropes. The critical and structural and system-
atic methods helped to avoid bias in the selection and
interpretation of historical texts by domestic scholars.

The use of the historical and genetic method made
it possible to trace the genesis of temporal visions and
periodisation constructs in works on the educational
history. The historical and comparative method made
it possible to identify scholars’ common and different
views on the periodisation of the past by comparing
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the works of different authors of different times in the
educational history. The use of the historical and sys-
temic method was the key to building our material in
the proper sequence, coherence and holism. The his-
torical and typological method was used to determine
the typological characteristics of the periodisation con-
cepts of education researchers of past. In analysing the
historiography of the issue, it was applied the retro-
spection method, which allowed to outline the main
achievements in the research field of national histori-
ans’ temporal visions.

The dynamics of the historical time phenomenon
The understanding of the historical time phenomenon is
presented primarily in the works of history philosophers,
in particular R. Collingwood (1996), P. Aron (2005),
M. Mudrovcic (2014). In particular, the researcher, relying
on F. Dosset’s thesis that "history has broken into piec-
es”, speaks about time variability in view of historiog-
raphy’'s departure from national metanarratives and the
emergence of “smaller” history areas (Mudrovcic, 2014).

A significant contribution to the comprehension of
the historical time category was made by historians who
dealt with theoretical and methodological problems of
historical science. Among them, first of all, it is worth
mentioning the French historian, representative of the
“Annales school” F. Braudel and his famous works on
the short, medium and long duration of historical time
(Braudel, 1958). German historian R. Kozellek (2005) em-
phasised that history is embodied in time in the sense
that due to the inexorable progress of time itself, “today”
changes, and with increasing distance, it changes in the
past. He also noted the variability of “epoch” and “peri-
od" concepts, which is evident in the works of many his-
torians, including those who study the past of education.
It is also worth noting the philosophical and journalistic
work of P.J. Corfield (2007) “Time and the Shape of Histo-
ry”, in which the author proposes a return to "big history”
without the traditional division into periods and epochs.

The culturally determined vision of time is advocat-
ed by the German researcher J. Risen (2010). He empha-
sises that ideas about time passage, which are crucial for
interpreting the human world, are based on various time
categories. They are used in various structures, such as
cyclical, linear, kairos, apocalypse, etc. They are used to
draw appropriate expectations from experience, such as
ruin, progress, continuity, repetition, change, etc. They
combine the actual course of time with the intentions
and self-assessments of the subjects who use them. Ide-
as about time, covering the past, present, and future,
organise historical thinking and form its content, that is
history. A time passage concept also organises historical
narrative as a kind of explanation. In general, he con-
sidered the historian’s mastery of historical time to be a
culturally determined procedure.

Many scholars have paid attention to the histori-
cal time periodisation architectonics. For our work, the

considerations of the famous Polish historian and his-
tory theorist E. Topolsky (2012) is particularly important.
He emphasised that periodisation belongs to the most
important means used in the creation of historical con-
cepts by which past reality is constructed, and at the
same time constitutes one of the most important and
powerful factors in the formation of historical images in
the public consciousness. Among the more recent works,
we note the publications of D. Neumann (2011) on the
role of periodisation in historical research, and O. Stein-
berg (2018) on the actualisation of the 19* century Brit-
ish historian E. Freeman’s views on history periodisation.
The article by H. Jordheim (2014) analyses the problem
of the multiplicity of times and its conceptualisation in
the historiographical tradition. Harvard University Pro-
fessor D. Armitage (2012), noting the gradual revival of
Longue durée concept in intellectual history, proposed a
model of transtemporal history, which is formed through
serial contextualism to create histories of ideas spanning
centuries and even millennia.

Special importance was attached to periodisation
by experts in the field of “edutainment history”. Here
it should be mentioned the works of P. Stearns (1987),
H. Gomez Galan (2015). The latter, by the way, empha-
sised the didactic need to form feedback between the
chronological dimension of time (perception and meas-
urement of physical time) and historical time (knowl-
edge of time in human history). In a recent publication
by R. Phillips (2023), who is actively involved in Open
Educational Resources projects, noted the following,
"Periodisation is a key tool when it comes to historical
research, we must always define our time period in rela-
tion to the historical event or process being studied, and
our students must define that period as well. Without
defining time periods, we cannot expect students to en-
gage in historical thinking practices such as contextual-
isation, cause and effect relationship, or continuity and
change over time. Without periodisation, we would be
swimming in a big puddle of history. Periodisation helps
us to create lanes for swimming so that we can better
understand and organise historical narratives”.

Among the Ukrainian researchers, it is worth men-
tioning the works of O. Yas (2014) and O. Bohdashy-
na (2010), who revealed the temporal visions of famous
Ukrainian historians. The approaches of national histo-
rians of education and pedagogy to the periodisation
of the past were outlined by O.V. Cherkasov (2006),
M. Haliv (2018). However, they talked about the main
approaches (formational, civilisational, cultural, etc.) to
the temporality of education history, without analysing
the characteristic features of temporal constructions
introduced into works on the education history. Some
aspects of this problem are highlighted in the works of
M. Haliv and V. linytskyi (2022; 2023). Therefore, authors
can state that historical science has not yet published a
work devoted to clarifying the peculiarities of Ukrainian
researchers’ views of the second half of the 19t — 20
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centuries on historical time and its periodisation and
narrative representation.

From the “humanity era”

to the amplification of time nominations

First of all, it should be noted that the Ukrainian nar-
rative of the education history was characterised by
an understanding of the time linearity, which is quite
natural given the spread of the Judeo-Christian inter-
pretation of time. It was characterised by the idea of
a time axis, according to which history is moving to-
wards a certain goal, the Last Judgement and the God'’s
Kingdom. Formed in the Middle Ages, this time concept
penetrated the historians’ works, eventually being sup-
plemented by the three-phase scheme characteristic
of Hegel's historiosophy that followed Ancient World —
Middle Ages — Modern Time.

Given the influence of religious doctrine, national
education historians of the second half of 19" — early
20" centuries saw Christianity as the centre of human
history, and Jesus Christ's life as the central event.
P. Yurkevych (1870) spoke about the pre-Christian and
Christian epochs in the culture history in general and
education in particular, analysing the thoughts of the
German scientist K. Schmidt (1870). However, this idea
was most clearly expressed by M. Lileiev. In a course of
lectures on pedagogy history (1879), he wrote: "Pedago-
gy history, along with the history of mankind as a whole,
passes through the same development stages. Develop-
ing in parallel with world history, it also has epochs and
periods of development in common with it. Christianity
is its core point, around which the entire subsequent his-
tory of mankind revolves. Historical nations of pre-Chris-
tian times usually did not go beyond their nationality.
Before Christ, there were only mainly national gods, only
national human virtues... With the advent of Christianity
in world history, every person learns to recognise and
respect their humanity in themselves, and their broth-
ers in other people. The era of humanity and mankind is
coming, and education is learning its character...”.

Historians' understanding of time is reflected pri-
marily in periodisation narratives models. Analysing the
periodisation and temporal representations of national
historians of education and pedagogical thought, we
can identify several of their main characteristics.

The first of those is the lack of clarity in temporal
nominations usage in the works of Ukrainian educational
historians (“era”, “epoch”, “period”, “age’, etc.). Thus, the
term "era” was understood by scholars either as a certain
time period or as a fateful short-term moment in history.
Already in the work of I. Mykhnevich (1843) on the his-
tory of schooling in the southern Ukrainian lands stated
that 1811 constituted an “epoch” in the development of
Kherson schools. The vision of one year (1848) as an “ep-
och” also appeared in S. Tomaszewski's (1905) study on
the history of the Berezhany gymnasium (1905). Small
time periods (a few years and decades), given their

importance (in researchers’ eyes) for education and cul-
ture in general, were also sometimes given the meaning
of an "epoch”. Thus, the Kyiv researcher M. Vladimir-
sky-Budanov (1874) called the end of the 16" century
the second epoch of enlightenment of Rus by Christian
principles from Greece.

Some scholars identified periods within which
they saw the epochs. In particular, M. Vladimirsky-Bu-
danov (1884) divided the Kyiv University history (1884)
into two main periods, within which he saw smaller ep-
ochs, including transitional ones. In particular, he noted:
“..the era of 1855-1863 was a time of general revival,
an impulse to reform, and at the same time of unrest
and turmoil. Like any transitional era, it is a two-faced
Janus, marked by excesses and violent unrest, but at the
same time by hot impulses to work in the administra-
tive, public, and scientific spheres”. V. Domanytskyi, who
was in fact an epigone of S. Miropolskyi in his views on
the education history, distinguished, in particular, "ages”
and “epochs” within the periods of development of the
folk school in Rus. At the same time, he called one of the
periods, from the Peter the Great's reforms to the estab-
lishment of the Ministry of Education, “the era of West-
ern European influence on our school” (Manuscripts In-
stitute..., n.d.; 1879.).

Historians used the "period” and “epoch” concepts
as equivalent. N.I. Petrov (1895), covering the Kyiv Col-
legium history of the second half of the 17" centu-
ry (1895), noted that the period following the “Mohyla
era” was chosen for the research, “one of the most trou-
bled and dark periods” of this institution history. We can
see that for the scholar, period follows era, and the pe-
riod is longer (1647-1701) than the epoch (1631-1647).
D. Bagaliy (1904) in his essay on Kharkiv University history
wrote: “The year 1835 marks the end of the first period in
Kharkiv University life, and with the advent of a new stat-
ute, the second epoch of its historical existence begins".

Instead, K. Korzh (1912) used the term “stages” with-
out specifying which time periods he meant. Speaking
about the Ukrainian citizenship struggle for the Ukrain-
ian people’s national rights in education field, he noted
that these struggles “were in different stages of their
growth”. G. Popov (1913) also spoke about the devel-
opment stages of culture and pedagogy, and G. Kork-
ushko (1926) wrote about the development stages of
universal education idea. The past researchers of ed-
ucation have treated the concept of “era” quite freely.
Thus, K. Kharlampovych (1899), in the work on West-
ern Rus Orthodox schools, stated that the letter of An-
tiochian Patriarch Yakym to the Lviv Brotherhood of
the 1 January 1586 “opens a new era in the history of
brotherhoods”. Galician education historian A. Androho-
vych (1919) used the term “Josephine era” to refer to the
end of the 18" century.

The Soviet historians of education views on histori-
cal time (especially those who were active in the 1920s)
were often distinguished by an understanding of time
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dynamism, its fluidity and instability. Even P. Abramo-
vych (1925-1926) noted the relativity of “our transitional
era”, where every day is different, where the meaning
of not only words but also numbers changes. O. Naz-
arevsky (1928), in an article on the student riots in Kyiv
in 1884, spoke of events that "began to grow at a rap-
id pace”. Looking at the past through the fundamental
myths of revolution and progress led to the conclusion
that, for example, the French Revolution was “one of the
most interesting moments in world history”, there was
an “intermediate period in history” between revolutions
(Ivanytsa, 1926), and in education, “the same age-old
change of gradual and reactionary periods and ele-
ments” was observed (Korkushko, 1926).

The absence of consistent use of periodisation terms
was also noticeable. In particular, Y.P. Ryappo (1927)
wrote about the ten-year age of building education in
Ukraine, which he divided into three stages, the first of
which he again called "age”. A few pages later, he wrote
about the 1917-1920 period, which he included in the
“age”, linking it to changes in political power in Ukraine.
L. Yehorova (1928), speaking about the “ages” of the
development of children’s literature in Soviet Ukraine,
called the second stage a "period”. All these examples
demonstrate the arbitrariness and instability of perio-
disation definitions, the lack of scientifically based ap-
proaches to “playing with time” in Ukrainian educational
history researchers’ studies.

Political, economic, cultural and educational
markers for dividing time in education history

For domestic scholars, a characteristic and rather simpli-
fied method of constructing historical time was to link
time periods of the development of schooling or pedagog-
ical ideas to political, economic, cultural and education-
al events. Since the mid 19* century, education history
researchers linked past time periods to certain political
events in educational field, primarily legislative changes.
For example, A. Andriyashev (1865) linked the periods
of school history in Chernihiv region to governmental
orders and statutes on education. A similar approach
was expressed by D. Bagaliy (1904), who related Kharkiv
University history periods to the emergence of state
university statutes, and K. Kharlampovych (1907), who
identified the history periods of the Kazan Theological
Academy in view of the emergence of the statutes under
which the institution operated.

The historian M. Corduba (1895) criticised N. Mukh-
in for periodising the Kyiv Brotherhood Monastery's
history on the basis of the periodisation of the brother-
hood school-academy and suggested that it should be
built “in connection with the general history of Ukraine”.
Thus, the researcher, in fact, expressed his commitment
to periodisation reduction from periods of Ukrainian
history to periods of school history in Ukraine. The Tran-
scarpathian scholar Y. Peshina (1929), analysing ancient
Roman education, considered it within the framework

of four political “stages” (education in the time of the
republic, the empire-"kingdom”, the decline of the state
and the like).

Of course, many scholars have tried to base peri-
odisation on pedagogical processes and phenomena.
For example, M. Linchevskii (1870) saw two periods in
the history of brotherhood schools: 1) before P. Mohyla,
they were dominated by the “Greek element” that influ-
enced the pedagogical principles and methods of the
Greeks; 2) since P. Mohyla, the pedagogy of the brother-
hood schools, and especially the Kyiv Epiphany School,
has been dominated by the "Western Jesuit element”.
G. Popov (1913), argued that the first 16 centuries from
Christ birth for Europe were a time of “discipleship”,
preparation for independent pedagogical creativi-
ty, meaning the total imitation of ancient pedagogical
models in the Middle Ages. The history of independent
pedagogical creativity in Europe, according to G. Pop-
ov, begins in the 17% century. Also V. Rodnikov (1914),
using general historical periodisation components, such
as "Middle Ages”, "Mongolian epoch” ("harsh Tatar ep-
och"), used the concept of “phases” for pedagogical pro-
cesses. In particular, he called the foundation of Moscow
University in 1755 "a new phase in the development of
our education”. Moreover, he associated the 19% century
as a new epoch in the history of Russian pedagogy with
the emergence of a “universal pedagogical ideal”.

An example of the focus on pedagogical aspects
in the history of schooling is the periodisation of the
the Kyiv Academy history (1916) proposed by M. Pet-
rov (1919). He distinguished the following periods:
1) the existence of a fraternal school and college as a
secondary school teaching sciences up to and including
philosophy in 1615-1689; 2) the introduction of theol-
ogy into the course of sciences in 1689, after which it
became a higher school; 3) the introduction of many
secular subjects into the curriculum of the Academy
in the 1760s, which brought the institution closer to
a secular gymnasium; 4) the reorganisation of the in-
stitution under the new statute of the Academy from
1819 to the present time. If earlier the history periodi-
sation of the Kyiv Academy was based on the dating of
well-known historical events (such as the merger of the
brotherhood school with the Lavra School in 1631 or
the granting of the status of an academy by Tsar Peter
the Great in 1701), M. Petrov took changes in education
content as his starting point. True, the beginning of the
latter period coincides with the institutional reform of
the institution in 1819, but it also entailed changes in
the content components of the educational process.

Similarly, Galician education historians based
their history periodisation schemes of certain schools
on pedagogical aspects. For example, S. Tomasze-
wski (1906) distinguished three periods in the history of
the Berezhany gymnasium, according to changes in cur-
ricula and general tendencies in the organisation of sec-
ondary schooling. Covering the history of the academic
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gymnasium in Lviv, A. Androhovych (1925) distinguished
three periods in its past, which he divided into phases.
The phases were based on changes in the content of
education (according to the Jesuit curriculum and the
Marxian curriculum). He divided the development of
the Lviv Seminary into phases, giving them the meaning
of periods. I. Krypiakevych (1926), noting that the Lviv
Brotherhood School “passed through different stages in
its development”, associated them with the change of
teachers and the success of students in their studies.

Soviet scholars, under the influence of Marxist doc-
trine and ideological postulates, often combined the
periodisation of educational phenomena with political,
economic and proper pedagogical factors. In particular,
V. Arnautov (1927), in his essay on the history of social
education in Ukraine, proposed to be guided by "signs
of stages of economic development” when drawing up
the periodisation, but only in the main features, so as not
to get confused in the details. Thus, he divided the con-
struction of the social education system into two periods
such as 1) military communism (1917-1921); 2) the first
years of the NEP (1921-1926). He expressed confidence
that for the future educational historian in Ukraine, these
“economic stages” will be like the starting point for ana-
lysing the past. At the same time, the researcher iden-
tified several stages in each era, including three in the
first (the first, second, and third coming of Soviet power
to Ukraine), and two in the second (adaptation of social
education to the NEP, restoration of primary education).
Similar structures were built by Y. Ryappo (1927), divid-
ing into stages the “ten-year revolutionary period of
educational construction in our country”. He saw three
stages in it, a) the acute civil war and interventions of
1917-1920; b) the struggle for existence in 1920-1924
(lack of a sustainable budget, crop failure and famine);
¢) the rise on the “economic front”. Similarly, L. Yehoro-
va (1928) identified the following stages of development
of Ukrainian children’s literature in Soviet Ukraine as fol-
lows 1) the revolution of 1917-1920; 2) economic ruin of
1920-1923; 3) recovery from the economic hard times of
1924-1928. In these three periodisation schemes, a mix-
ture of factors is evident, among which economic and
political factors played a key role, and educational and
pedagogical factors played a supporting role. Obviously,
such interpretations were considered to be in line with
the Marxist doctrine of “base and superstructure”.

Such approaches persisted in the following decades.
Scholars even linked the periodisation of preschool his-
tory to party congresses and all-Union meetings. Polit-
ical events also determined the stages of historical and
pedagogical science development. Thus, O. Dzever-
in (1957) identified the following periods of historical
and pedagogical science development in the Ukrainian
SSR as follows, 1) the beginning of historical and peda-
gogical knowledge transition to the service of workers
(1917-1920); 2) the unfolding of the struggle for Marx-
ist research of historical and pedagogical problems in

connection with the construction of the Soviet educa-
tion system (1920-1931); 3) historical and pedagogical
science development on the basis of historical instruc-
tions of the CPSU and the Soviet government on school
and education of the younger generation (1931-1957).

From the conventional periodisation

to the formation theory

The third characteristic feature of periodisation con-
struction in scientific narratives on the educational his-
tory was the gradual transition from conventional peri-
odisation approaches (for example, dividing history into
centuries or the reigns of successive monarchs) to the
theoretical and conceptual principle of understanding the
discreteness of historical time.

For example, the history of education and peda-
gogy division into centuries was used by O. Kochubyn-
sky (1893) and V. Rodnikov (1914), who wrote about
the 17t century as a separate epoch. V. Rodnikov called
both the 13* and 16" centuries as epochs, and M. Mak-
kaveisky (1904) — the 17" century. Western Ukrainian re-
searcher R. Zaklinsky (1904) also divided the history of
primary schooling into centuries, naming, in particular,
one of the sections of his work "A View of the People’s
Schools in the 18" Century”.

The reigns of monarchs as periods or epochs in the
schooling history were mainly considered by scholars
with conservative political and ideological preferenc-
es. For example, M. Vladimirsky-Budanov (1884) in his
work on the history of St. Volodymyr's University (1884)
identified two main periods in the institution’s history
during the reigns of Emperors Mykola | and Oleksandr Il.
I. Levitskyi (1903) singled out the “reformation epoch” of
the Austrian Emperor Joseph, M. Petrov, preparing the
second volume of “Acts and Documents Relating to the
History of the Kyiv Academy: Division Il” (1905), grouped
there materials of 1750-1762. The extreme boundaries
of this period were based on the beginning of K. Razu-
movsky's hetmanate and the accession of Catherine |I
(Petrov, 1905). V. Domanytskyi, following S. Miropolskyi,
divided the history of public schooling in Rus into two
halves — before the reign of Peter | and after.

The periodisation of the past of education associat-
ed with the activities of church leaders should be viewed
in the same vein. Hence, M. Bulgakov (1843) noted: "Fif-
teen years, during the lifetime of Petro Mohyla, were one
beautiful day for the Collegium he organized”. H. Bula-
shev (1894) called the epoch in the history of parochi-
al schools of the Kyiv diocese the time of Metropolitan
Arsenii (late 1850s — 1860s) (Bulashev, 1894). M. Petrov,
describing the situation of the Kyiv Academy during the
reign of Empress Catherine Il (1906), divided this time
into three "epochs”: 1) the epoch of Metropolitan Arsenii
Mohylianskyi (until 1770), 2) the epoch of Metropolitan
Havryil Kremenetskyi (until 1783), 3) the epoch of Met-
ropolitan Samuil Myslavskyi (until 1796) (Petrov, 1905). It
should be noted that O. Hrushevskyi (1907) in his review
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of M. Petrov's article (1907) opposed the use of the term
“epoch” for small periods.

The conventional periodisation manifestation was
also the recognition of the activity of a certain person as
an epoch in the history of education. P. Yurkevych, 1870
(1870) pointed to Plato and Ya.A. Komenskyi as “the
main pedagogical epochs” that “really brought new
and higher beginnings into the pedagogical world". In
1885, the same idea was repeated almost verbatim by
N. Markov (1885), however, instead of Plato, he named
Socrates (Markov, 1885). “Only such a person could do
what Ushynskyi did — create an epoch in the history of
Russian education” (Makkaveiskyi, 1896), wrote M. Mak-
kaveiskyi in 1896 in his work on the pedagogical views
of K. Ushynskyi. He also used the term “Lockean epoch”,
and in a comprehensive article on education among
ancient Jews, the same scholar spoke of the "Mosaic
epoch” (Makkaveiskyi, 1901). A researcher from Droho-
bych, Z. Kultys (1908) wrote about M. Bobzhynskyi as a
man who, as the head of the Provincial School Council in
Galicia, launched a new epoch in the history of local edu-
cation. Galician educational historian V. Levitskyi (1925)
called M. Shashkevych an epoch in the development of
the Ukrainian folk school in the Habsburg state.

The Soviet historical science continued to use both
old and new conventional approaches. For example, P.
Turco (1936) used the traditional concept of the “Pe-
ter's epoch”, and S. Zbanduto (1941), under the influ-
ence of new political and ideological realities, spoke of
the “Stalinist epoch”. There was also a segmentation of
time by the categories of centuries, as L. Baik & B. Mi-
tyurov (1965) did regarding the 19™ century. However,
it should be emphasised once again that domestic ed-
ucational historians working in the USSR mainly relied
on the political and economic periodisation principles
defined by the formation theory.

Time division: Confidence and doubts
The historical narratives analysis in the educational
history has made it possible to document the belief of
many scholars that historical periods, stages and epochs
actually existed in the past, and therefore the historian
can discover them in the course of research. In particu-
lar, M. Vladimirsky-Budanov (1874) in his work on public
education in Russia from the 17t to the early 19 centu-
ries (1874) wrote that the "historical course” of Russian
public education makes it possible to present state and
public measures in relation to it in the following histori-
cal sequence 1) communities and corporations were en-
gaged in education in the 17 century, 2) social classes —
in the first half of the 18™ century, 3) the state — in the
second half of the 18t century. According to his opinion,
the past reality itself indicates the stages of public edu-
cation development.

Similar views can be seen in the remark of N. Pet-
rov (1985) about the “distinctive features of each epoch”
of the Kyiv Academy. Obviously, he perceived epochs

as real fragments of the past. Therefore, the epoch was
seen as a temporal phenomenon independent of histo-
rians’ thinking, and researchers should only identify it,
see the distinctive features of epochs and reflect them
in the narrative.

In the late 19* and early 20" centuries, researchers
in the educational history, possibly under the influence
of neo-romanticism, began to understand the arbitrar-
iness of the researcher's periodisation schematisation.
For example, K. Kharlampovych (1898) saw two periods
in the history of Western Russian schooling in the 16" —
early 17 centuries, the boundary between which was
the 1570s and 1580s. His words — “...we consider it quite
convenient to divide it (the time under study — Author)
into two parts” — show an understanding of the depend-
ence of periodisation on the visions of the historian,
who is “comfortable” with dividing time. In a review of
A. Yablonovsky's work (1902), the scholar criticised the
historiography periodisation of the Kyiv-Mohyla Acad-
emy proposed by the Polish scholar, considering it too
fragmented. In his opinion, it is too fatiguing for the
reader and does not correspond to the “essence of the
matter”, because there is no reason to divide the first 60-
70 years of the institution’s existence into three periods,
since there were no changes in the internal life of the
collegium during this time. Although K. Harlampovych
was well aware of the opinion of M. Petrov, who divided
the life of the Kyiv Collegium in the second half of the
17% century into three time intervals.

The Soviet scholars’ views on the periods and stag-
es of development of education and pedagogy tended
to recognise the reality of stage-like intervals in histor-
ical time. This was certainly prompted by the forma-
tion theory imposed on scientists and the authority of
Marxists recognised in the USSR, who repeatedly wrote
about past periods as if they had actually existed. Thus,
P. Turco (1936), criticising the historical and pedagogical
textbook by A. Pinkevych for the unclear chronological
framing of the epoch of “pre-war imperialism”, pointed
to V. Lenin’s opinion, according to which the beginning
of imperialism was in 1900-1903.

Only during the period of de-Stalinisation were there
attempts to take a different look at the periodisation of
the history of school and pedagogy, to define its param-
eters, and to point out the variability of approaches to
determining time periods. At the All-Union Meeting of
Pedagogical Historians held at the RSFSR Academy of
Pedagogical Sciences in 1957, the following periodisa-
tion of the history of public education, schooling and
pedagogical science in the USSR was adopted: 1917-
1920, 1921-1930, 1931-1941, 1941-1945, 1945-1957. It
was reflected in the curriculum and textbooks on the
history of pedagogy (1957-1966) (SAOR. F. R7401. Op. 1.
Ref. 15. Pp. 25, n.d.). An interesting phenomenon in this
regard was the discussion on the periodisation of the
history of the Soviet school and pedagogy that took
place in the journal “Soviet Pedagogy” in 1958-1959.
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Although Ukrainian scholars almost did not participate
in it (with the exception of V. Struminskyi, who, however,
worked in Moscow), one cannot deny its influence on
the visions of researchers in Ukraine. It is worth noting
that many materials on the topic of the discussion were
sent to the editors of “Soviet Pedagogy” but were not
published. The discussion generally focused on a num-
ber of issues: the principles and criteria of periodisation;
the number of periods and their time frames; the names
of periods; the connection between the periodisation of
the history of the Soviet school and pedagogy and the
periodisation of the history of society as a whole.

# Conclusions

Consequently, Ukrainian historians who studied the ed-
ucational history in the 40s of the 19" century — 80s of
the 20t century were characterised by an understanding
of the linearity of time, despite the fact that they were
influenced by different historical conditions, philosophi-
cal ideas, doctrines (romanticism/neo-romanticism, pos-
itivism, Marxism, and others) and theoretical concepts.
Hegel's three-phase scheme of history (Ancient World —
Middle Ages — Modern Age) and later the formation the-
ory developed by Marxists, which envisaged the change-
ability of social and historical formations, were crucial for
their temporal visions and periodisation constructions.

The research has shown that domestic researchers
of the educational history (educational policy, schooling,
educational ideas, biographies of educational figures,
and others) have for a long time used various terms to
denote certain periods of time, but they were not always
clearly structured and graded. The concept of “epoch”
was often used not only to describe large-scale and long
historical periods, but also rather short calendar units
(for example, a year or a decade). The concept of “peri-
od” was expanded to include “epochs” or was considered
equivalent to “epoch”. The concepts of “stage”, “era”, and
“phase” were used in the same unstable way. It was only
in the 1950s and 1960s, in view of the broad scientific
discussion on the periodisation of Soviet schooling and
education, that the first consistent attempts to organise
this terminological diversity appeared. The arbitrariness
and instability of periodisation definitions testified to the
lack of scientifically based approaches to “playing with
time” in the historical narratives of Ukrainian scholars.

It has been found that domestic researchers used
different criteria to formulate periodisations of the ed-
ucational history, often constructing temporal and nar-
rative schemes based on political, economic and cultur-
al history. Already in the first works on the educational
history (40s-50s of the 19*" century), they linked certain
periods of time to political events and legislative chang-
es. Educational and pedagogical processes in such con-
structions were usually interpreted as structurally subor-
dinate phenomena, and thus received at best the status
of "phases” or “stages”. However, there were exceptions,
as some scholars (for example, M. Petrov, I. Krypiakevych,

5

S. Tomashivskyi) tried to go beyond exclusively political
periodisation options and attempt to construct historical
periods of certain educational phenomena (primarily in-
stitutions), taking into account pedagogical aspects such
as changes in the content of education, the emergence of
new academic disciplines, reformatting of teaching staff,
and the like. Under the influence of Marxist doctrine and
ideological postulates, Soviet scholars often combined
the periodisation of educational phenomena based on
political, economic and pedagogical factors, giving pref-
erence to the first two. A vivid illustration of this state-
ment was the attempts of Soviet researchers to adapt to
the educational history of the 19" and early 20t centuries
the three-stage periodisation of the liberation movement
in Russia formulated by V. Lenin. There were also cas-
es of an extremely primitive reduction of the periodisa-
tion of the educational history to the five-year plans for
the development of the national economy of the USSR.

The article records and highlights the manifestations
in the works of domestic scholars of the educational his-
tory of the use of conventional periodisation models, re-
sorting to the division of historical time into centuries or
taking into account the years of the monarchs’ reign or
the activities of church leaders. Some scholars attached
importance to the 16", 18", and 19t centuries in the ed-
ucational history, while others linked educational peri-
ods to the reigns of Russian and Austrian (Austro-Hun-
garian) emperors. A manifestation of conventional
periodisation was the recognition of a certain person's
activity (for example, Plato, Ya.A. Komenskyi, K. Ushyn-
skyi, O. Popovych) as an “epoch” in the educational his-
tory. It should be noted that conventional approaches
to the formulation of periods were also included in So-
viet historical science, so Ukrainian scholars who studied
the educational history within the framework of Soviet
scientific discourse sometimes resorted to segmenting
time into categories of centuries.

It has been established that many Ukrainian scholars
in their works on the educational history were convinced
that historical periods (periods, stages, phases) actually
existed in the past, and therefore directly or indirectly
expressed confidence in the ability of historians to iden-
tify them. Initially, such ideas were formed under the in-
fluence of the positivist doctrine and its inherent belief
in the historian’s ability to establish the truth (including
the "correct” and "accurate” periods and stages). Sub-
sequently, these visions were determined by the domi-
nance in the Soviet scientific discourse of the formation
theory and the epistemic authority of Marxists recog-
nised in the USSR, who repeatedly wrote about past pe-
riods as if they had actually existed. At the same time,
in the works of Ukrainian scholars, there are also certain
doubts about the reality of “periods” and “stages”, which
demonstrate an awareness of the dependence of peri-
odisation schemes on the views of the researcher. Un-
doubtedly, such reflections were the result of the influ-
ence of neo-romantic views that gradually undermined
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positivist postulates in the late 19% and early 20" cen-
turies, and their emergence in the Soviet era was deter-
mined by certain intellectual shifts in Ukrainian historical
scholarship during the de-Stalinisation years.

A promising area for further research is to identify
the temporal visions of Ukrainian researchers in other
spheres of public life (economics, science, art, and others).
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AHoTaLifA. AKTyaNbHICTb PO6OTU 3yMOBJIEHA BiACY THICTHO AOCNIAXKEHb B YKPATHCbKIN Ta 3aKOPAOHHIN icTopiorpadivHiii
HayLji TeMnopanbHWUX Bi3ii i Nepioan3aLinHNX KOHCTPYKLIN YKpaiHCbKMX yudeHux, aki Big 40-x pp. XIX go 80-x pp.
XX CT. BMBYaAM PI3HOMaHITHI acnekTu icTOpii OCBITW: OCBITHIO MOJITWKY, CUMCTEMY LUKINbHWULITBA, MPOCBITHULbKI
pyxu, negarorivHi igei, 6iorpadii OcBiTHIX gifviB Towo. MeTa cTaTTi Noasrana y ToMy, Wob NpeacTaBuTV pesyibTati
JOCNIAKEHHA MOTNAAIB BIiTYM3HAHMX HAYKOBLIB Ha (EHOMEH iCTOPUMYHOrO 4Yacy Ta BUOKPEMWUTU XapaKTepHi
pUCK YaCcoBMX KOHCTPYKLIM, YNPOBaJKeHWX A0 CTyAin icTopii OCBITW. Y npoueci JOCNiAXKEeHHA BUKOPWUCTaHO
METOAM 3arasibHOHAyKOBI (abCTparyBaHHs, aHani3 i CUMHTe3, iHAyKUif, AeAyKuis, knacudikallis, y3araabHeHHs),
MKAUCUMNAIHAPHI  (KOHTEKCTyaNbHO-IHTEPNpEeTaLiMHNA,  NIeKCUKO-CEMAHTUYHUIA  Ta  NIOTIKO-CEMaHTUYHUNA,
KPUTUYHWIA, CTPYKTYPHO-CUCTEMHWUIA) Ta CrewuianbHO-iCTOPUYHI (ICTOPUKO-TEHETUYHWUIA, ICTOPUKO-NMOPIBHANBHWUNA,
iICTOPUKO-TUMONOTIYHWUIA, ICTOPUKO-CUCTEMHWI, MepioAi3aLii, PeTPOoCneKTUBHWI), AKi Aann 3MOry KOMMIEKCHO,
Pi3HOACMEKTHO i penpe3eHTUBHO 3'ACyBaTW MOMNAAN BITUM3HAHWUX AOCNIAHMKIB Ha GEHOMEH iCTOPUYHOrO Yacy Ta
BM3HauMUTM anpoboBaHi HUMWU KAKOUOBI MiAXOAM AO KOHCTPYIHOBAHHA MepioAm3aLii MUHYNOro y npausx 3 ictopii
OCBITW. Y pe3ynbTaTi AOCNIAXEHHA BCTAHOBJEHO TaKi XapaKTepHi MPOsSBM YaCOBUX KOHCTPYKLIM, YNpOBaAXKeHMX
JOCNiAHMKaMM A0 Npaub 3 icTopii ocBiTK Big cepeamHmn XIX go kiHua XX cT.: 1) BiACYTHICTb YiTKOCTI BXXMBaHHA YacOBUX
HOMIHaLiX, WO NPOABMIOCA He /IMLIe B OTOTOXHEHHI MOHATb «MepioA», «Aoba», «eTan», ane i HeKOHCTPYKTUBHIN
cucTemaTtmsalii UMX MOHATb; 2) MOB'A3yBaHHAM 4YacOBWX MPOMIXKIB PO3BUTKY LUKOAW Ta MejaroriyHoi AymKu
40 MONITUYHMX, EKOHOMIUYHMX | MeHLUe A0 Ky/JbTyPHO-OCBITHIX MOAiN; 3) noyaTkoBe AOMiHYBaHHA KOHBEHLLIMHNX
nepioAn3aLiiHMX NigXOAIB (Hanpukaaz, NOAiA iCTOPIl Ha CTOAITTA UM YacK MpaB/iHHA YepProBMX MOHApPXIB), Nicas
AKMX YTBEPANBCA TEOPETUYHO-KOHLLENTYabHUIA NMPUHLMM, WO CnupaBcs Ha (GopmaliiHy Teopito; 4) HasaBHICTb Y
6iNbLLOCTI BUEHUX NMEPeKOHaHOCTI y TOMY, LLO BiApI3KM Yacy — Mepiojn, eTanu Ta enoxu — HacnpaBji iCHyBaiu B
MUWHYIOMY, @ TOMY iCTOPUK OCBITU MOXKe X BUABUTW B MPOLLECI AOCNIAXKEHHS | MOKa3aTh y HayKOBOMY HapaTuBi
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